
theTeacher
• April 2016Your Guide to Education

Mintek provides bursaries in the following fields:
• Chemistry (Analytical or Geochemistry);
• Chemical Engineering (Minerals Processing or Process Control);
• Electrical Engineering (Process Control Systems or Electronics);
• Extractive Metallurgy (Pyrometallurgy, Hydrometallurgy  
   or Biohydrometallurgy);
• Geology (Mineralogy, Petrology, Applied Geology or  
    Economic Geology);

• Mechanical Engineering;
• Minerals Processing;
• Mechatronics Engineering;
• Mining-Focused Environmental Compliance; and,
• Physical Metallurgy.

Mintek’s mission - To serve our stakeholders by adding value to mineral resources through technology, industrial growth and 
human development in a sustainable manner.

A global leader in mineral and 
metallurgical innovation

Mintek Bursary Programme

Please note: Mintek does not provide bursaries to students studying towards their National Diplomas. Mintek bursaries cover the full payment 
of registration, tuition and residence fees, and a generous allowance, in return for a commitment to work at Mintek on a yearfor-year basis.

The closing date for applications is 31 July for support in the following academic year.

To apply, e-mail bursaries@mintek.co.za or call (011) 709 4139 or visit www.mintek.co.za

Mintek provides bursaries in the following fields:
• Chemistry (Analytical or Geochemistry);
• Chemical Engineering (Minerals Processing or Process Control);
• Electrical Engineering (Process Control Systems or Electronics);
• Extractive Metallurgy (Pyrometallurgy, Hydrometallurgy 
   or Biohydrometallurgy);
• Geology (Mineralogy, Petrology, Applied Geology or 
    Economic Geology);

Mintek’s mission - To serve our stakeholders by adding value to mineral resources through technology, industrial growth and 
human development in a sustainable manner.

Mintek Bursary Programme

Please note:
of registration, tuition and residence fees, and a generous allowance, in return for a commitment to work at Mintek on a yearfor-year basis.

The closing date for applications is 31 July for support in the following academic year.

To apply, e-mail bursaries@mintek.co.za or call (011) 709 4139 or visit www.mintek.co.za

South Africa’s Premier 

National Science Competition 

FREE ENTRY! GREAT PRIZES!

MinquizTM combines the rigors of an Olympiad with 

the excitement of a live on-stage quiz to produce 

an entertaining competition for Grade 12 learners 

that promotes excellence in Physical Science and 

Mathematics.

Closing date 22 April 2016.

To register: e-mail minquiz@mintek.co.za or  

call 011 709 4139 or visit  www.mintek.co.za

Paper Video: A 
private tutor for 
each learner
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Resources pooled to enhance 
ECD education in Gauteng

Thabo Mohlala

T he Gauteng departments 
of education and social 
d e v e l o p m e n t  h a v e 
recently joined hands to 
streamline their func-

tions and provide better early child-
hood development (ECD) services, 
particularly to special needs chil-
dren. The collaboration will also 
ensure better co-ordination of the 
departments’ roles to specifically 
create a strong foundational base 
for children before they enter for-
mal  learning.  I t  is  general ly 
accepted that the current poor 
learner performance — especially in 
grade 12 — is directly due to a seri-
ous lack of a sound foundation 
phase education. 

At the moment, although both 
departments cater to the needs of 
the children, their legal obligations 
vary. For instance, the department 
of social development serves as a 

custodian of children’s rights from 
birth to age four, funds informal 
ECD centres, mostly in the country’s 
townships. The department of edu-
cation only gets involved with chil-
dren from the age of five, when they 
start schooling at grade R level. But 
because most caregivers from ECD 
centres are not sufficiently trained, 
most children enter the formal 
learning environment grossly 
under-prepared.

However, according to Phumelele 
Tloubatla, director of ECD in Gaut-
eng, this will soon be a thing of the 
past. Speaking last month after a 
specially convened indaba to launch 
the ECD initiative at Turffontein in 
Johannesburg, she said they want to 
make a fresh start. The theme of the 
convention was “Breaking down 
barriers”. We want to ensure, she 
said, that children at ECD centres go 
through a structured academic cur-
riculum, so by the time they start 
schooling they have already been 
properly stimulated and know “how 
to sit on a desk, page through a book 
and hold a pen”. Tloubatla said the 
initiative is a concrete implementa-

tion of the “universalisation of the 
Grade R framework”, which entails 
relevant legislation, funding, curric-
ulum, training, monitoring and 
evaluation, qualifications and age of 
admission. 

Said Tloubatla: “We realised our 
communities, and particularly par-
ents, are not fully informed of the 
importance of ECD. In affluent com-
munities this is the norm, but this is 
not the case in our townships where 
children still loiter around, often 
without any parental supervision. In 
instances where they are enrolled in 

an ECD centre, you often find that 
the caregivers did not get any formal 
training. In the end they just provide 
meals and ensure the children are 
not exposed to any outside harm.” 

She said from now on the caregiv-
ers would undergo training in activ-
ities that stimulate and develop chil-
dren’s gross and fine motor skills. 
“This will also address the problem 
of unregistered centres, as they will 
be encouraged to comply with rules, 
regulations and municipal bylaws,” 
said Tloubatla.

The integration of ECD into the 
formal education system will also 
deal with the age-old concerns 
raised by ECD practitioners, par-
ticularly those paid for by school 
governing bodies (SGBs). One of 
their longstanding complaints has 
been that of late or delayed payment 
of stipends, and that the current set-
up does not permit them to enjoy 
full benefits such as medical aid, 
housing allowances and pensions. 

But by 2019, Tloubatla assured 
them, all the practitioners will be 
permanently employed by the 
department. She said one of their 
urgent priorities is to assess all the 
practitioners, accredit those with 
experience and provide training to 
those who are unqualified. 

Meanwhile, teacher unions in 
KwaZulu-Natal took up the plight of 
grade R teachers in the province by 
demanding “better working condi-
tions” for them. They called on the 
provincial education department to 
double their salaries as they feel 
they are treated as “stepchildren of 
the department”. 

Alan Thompson, deputy president 
of the National Teachers’ Union, 
also highlighted the importance of 
foundation phase education. He 
said research initiated by both the 
government and the department of 
education indicates “that learners 
who started schooling in grade R 
have a better chance of succeeding”.

ECD practitioners 
will be properly 
trained so their 
charges enter the 
schooling system 
prepared

Proper foundation phase education leads to good matric pass. 
Photo: Delwyn Verasamy

the Teacher 
finds new 
home
We are pleased to announce 
the acquisition of the Teacher 
from the Mail & Guardian by 
Masetlaoka Media with effect 
from April 1, 2016.

Masetlaoka Media is wholly 
owned subsidiary of Masetlaoka 
Business Holdings (MBH), 
which is a black-owned, South 
African-based investment hold-
ing company. It has principal 
operations in engineering and 
project management, civil engi-
neering and construction, 
financial services, mineral 
resources and agriculture.
MBH’s investment will focus on 
entrenching the Teacher’s lead-
ership position in the education 
space by actively expanding 
educators’ access to quality, rel-
evant resources and by publish-
ing themed and curriculum-
aligned content.
Under MBH’s leadership, the 
Teacher’s editorial manage-
ment will have the freedom to 
creatively explore ideas, think 
about new ways of doing things, 
and  how to  expand  and 
strengthen the title and modern-
ise its digital platforms.

We look forward to serving 
you better.

She said from now on 
the caregivers would 
undergo training 
in activities that 
stimulate and develop 
children’s gross and 
fine motor skills.

 She said one of 
their urgent priorities 
is to assess all the 
practitioners, accredit 
those with experience 
and provide training 
to those who are 
unqualified.
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How to run a tight ship
Nozuko Gloria Vuba-
Mathanyela

I have been the principal of 
Monde Primary School, based 
in Tshongweni section in 
Katlehong, since 1998. I 
trained as a teacher in the 80s 

when training emphasised class-
room monitoring and management 
to ensure that staff and children 
adhere to departmental rules and 
regulations. Parents were actively 
involved in fundraising activities 
and there was no tolerance for non-
compliance. 

I began my career as an educa-
tor under the strong leadership of 
Mrs Mbambela and this gave me 
an opportunity to be trained as a 
leader and manager. Under her as 
principal I was a learner, an educa-
tor, HOD and deputy principal, and 
upon her retirement I took over the 
reins. Since I took over there has 
been a great shift from the way I 
was trained and groomed. It is evi-
dent that I have to relearn fast to 
move with the current education 
management and leadership trends, 
which stress the ideals of supporting 
transformation, empowerment and 
democratisation. 

My belief is that a successful 
school should have a knowledge-
able management team; educators 
who are able and willing to work 
cohesively to provide education and 
extra curriculum opportunities to 
all children, and parents who sup-
port the school and prepare the chil-
dren to engage maximally in their 
activities and ensure that teachers 
receive additional resources to aug-
ment those provided by the state. To 
achieve this ideal, I must guide and 
inspire all stakeholders and never 
abuse my authority.

I use the Whole School Evaluation 
and the Integrated Quality 
Management System policies, which 
are available to all stakeholders, 
to steer the school and ensure it 
remains conducive to a working 
and learning environment. These 
policies are intended for supervi-
sion, monitoring and development, 
but I also use them as a yardstick 
for excellence and for building good 

practice. Here are some of the val-
ues and principles that underpin my 
leadership:
• Basic functionality: The school 

management team ensures that 
the school functions effectively 
by putting up the required regis-
ters that are monitored regularly 
to curb lateness, absenteeism and 
truancy. Through regular staff 
meetings, we learn about what 
impact these misdemeanours 
have on performance and what 
their financial implications are. I 
ensure that the systems and pro-
cedures to manage this area are 
part of school policies and are dis-
cussed openly to promote peace-
ful labour relations in the work-
place. I keep the staff informed 
and involved in policy formula-
tion as this motivates them to 
come to work daily. 

• Leadership, management and 
communication: All stakehold-
ers jointly draw up our vision, 
mission and values to enhance 
the formulation of shared goals. 
Annually, through the IQMS 
(Integrated Quality Management 
System) procedures, I lead the 
developmental team in creat-
ing the School Improvement 
Plan to identify challenges and 
assist the staff in improving or 
arranging for district support. 
Delegation is crucial to be able to 
attain what is expected; I do not 
assume that people know, but 
together with them I specify the 
working method and ensure sup-
port and development. I listen 
to every voice, even the smallest 
one, as there is something to be 
learnt from everyone; issues are 
resolved amicably in that way. I 
keep records up to date as proper 
filing reduces stress. I live by 
the core principles of openness, 
transparency, hard work and 
commitment.

• Governance: The relationship 
between the staff and the parents 
sets the tone for the success of the 
school in all areas. I ensure that 
our parent representatives under-
stand their roles through appro-
priate training. Parental commit-
ment to our projects is key, as they 

help decide our strategic direc-
tion. I honour the processes as 
they foster teamwork. Collective 
leadership leads to the creation 
of safe, clean and cared for school 
environment.

• Our learners have a special 
place in my heart: They are kept 
highly motivated and are taught 
the necessary skills to succeed. 

I insist that all adult stakehold-
ers teach them responsibility and 
accountability for their actions 
from the onset. I hold talks with 
the grade sevens to prepare them 
for high school by highlight-
ing habits that produce good 
academic performance such as 
putting an effort in one’s work, 
regular attendance, participation, 
involvement, positive self-image 
and insistence. 
I attribute my success as a leader 

to the non-abuse of my authority, 
lifelong learning, responsible use of 
resources, hard work, commitment, 
teamwork, mentoring and inspiring 
others to give their best. It is about 
acknowledgement and rewarding 
good practice, curriculum manage-
ment, respecting and working with 
the community and external stake-
holders, putting learners at the 
core of our business, protecting the 
brand of the school and upholding 
the honour and the dignity of the 
profession.

Nozuka Gloria Vuba-Mathanyela. Photo: Supplied

A good principal has to keep up with the 
constant changes in the education sphere
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Delegation is crucial to 
be able to attain what 
is expected; I do not 
assume that people 
know, but together 
with them I specify 
the working method 
and ensure support 
and development.
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CGA	  21km	  Championships	  incorporated	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Register	  online	  at	  www.Entry<me.com	  

MTN 21km Race 

Saturday,	  	  4	  June	  2016	  

*	  	  Includes	  10km	  race	  &	  5km	  Fun	  Run	  	  	  	  *	  	  	  New	  	  Great-‐Grandmaster	  &	  Junior	  categories	  *	  	  
	  	  	  	  	  	  	  	  All	  proceeds	  from	  the	  race	  will	  go	  towards	  ICT	  in	  Educa<on	  	  

21	  km	  winner	  takes	  home	  R	  21	  000	  	  
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Celebrating excellence
Thabo Mohlala

Nothing is more rewarding 
than to be acknowledged 
and commended for the 
work one does. Praises 
reflect deep appreciation 

and recognition of a job well done. 
On February 27 2016 teachers from 
across the country gathered at the 
Gallagher Convention Centre in 
Midrand to bask in the glory of their 
colleagues who won in the different 
categories of the National Teaching 
Awards (NTA), and to celebrate the 
achievements of the teaching pro-
fession. The glitzy event was 
screened live on SABC2. 

Department of Basic Education 
(DoBE) Minister Angie Motshekga 
said: “This is one of my favour-
ite events on the DoBE’s calendar 
because it gives me the opportu-
nity to not only celebrate these 
incredible men and women who 
give their all to the teaching profes-
sion, but to engage and learn from 
those who embody what being a 
professional teacher is all about.”  
Conceptualised in 2000, the awards 
draw together key education play-
ers who come together to express 
their collective gratitude to teachers 
for their tireless and extraordinary 
efforts, often in the face of incred-
ible odds. 

Objectives
The DoBE says the awards: 
• Recognise and promote excel-

lence in teaching performance;
• Honour dedicated, creative and 

effective teachers and schools;
• Encourage best practice in 

schools; and
• Afford South Africans the oppor-

tunity to publicly say “thank 
you” to all outstanding teams or 
individual teachers in schools. 
Teachers welcome the initiative as 
they believe it generates healthy 
competition among teachers, 
as each works hard to provide 
exceptional and quality classroom 
instruction. 

Categories
The categories have been expanding 
over the years to ensure all the criti-
cal aspects of the education system 
are covered. To date the categories 
are:
• Excellence in Primary School 

Teaching

• Excellence in Secondary School 
Teaching

• Excellence in Primary School 
Leadership

• Excellence in Secondary School 
Leadership

• Excellence in Grade R Teaching
• Excellence in Special Needs and 

Inclusive Teaching
• Excellence in Technology — 

Enhanced, Teaching and Learning 
Award

• Excellence in Mathematics 
Teaching (GET);

• Excellence in Natural Sciences 
Teaching (GET); and

• Lifetime Achievement Award.
Cyril Ramaphosa gave a keynote 

address on behalf of the presidency. 
In his address he praised all teach-
ers for their hard work and commit-
ment to the profession, particularly 
for always walking that extra mile to 
improve the quality of education in 
South Africa. 

“It is truly heart warming to be 
with you on this occasion, as we rec-
ognise and celebrate excellence in 
our teaching profession. Today, we 
acknowledge with gratitude the very 
best among our national brigade of 
educators. These are the teachers 
who exemplify a particular commit-
ment to advancing the prestige of 
the teaching profession. They know 
more than anyone that education 
is the best weapon at our nation’s 
disposal to eradicate poverty and 
its dehumanising effects,” said 
Ramaphosa. 

He highlighted the fact that the 
awards are taking place at the time 
when the country celebrates 20 and 

40 years anniversaries of the new 
Constitution and the June 16 upris-
ing, respectively. 

He said the South African school-
ing system has changed drastically 
since 1994 because government 
sees education as a priority, adding 
that is the reason why the depart-
ment of education receives such 
a big share of the national budget 
every year. The winners of the 16th 
NTA are:
• Lifetime Achievement Award: 

Lesiba Isaac Pila from Rutanang 
Primary Enrichment Centre, 
North West;

• Professor Kader Asmal Excellence 
Award: Mokgesi Pitse, North 
West;

• Excellence in Primary School 
Teaching: Sarah Elizabeth 
Hatting from Graanveld Primary 
School, Free State;

• Excellence in Secondary School 
Teaching: Ntobozuko Mkizwana 
from Mandela School of Science 
and Technology Secondary 
School, Eastern Cape;

• Excellence in Primary School 
Leadership: Puseletso Tebogo 
Mashishi from Moitshoki Mofenyi 
Primary School, North West;

• Excellence in Technology-
Enhanced Teaching and 
Learning:  Gafieza Ismail-Le Chat 
from Spine Road High School, 
Western Cape;

• Excellence in Mathematics 
Teaching (GET): Mabore 
Lekalakala from Toronto Primary 
School, Limpopo;

• Excellence in Natural Sciences 
Teaching (GET):   Johannes 
Sibanyoni from Iketsetseng 
Comprehensive Secondary 
School, Free State;

• Excellence in Secondary School 
Leadership: Coenrad Venter 
from Witteberg High School, Free 
State;

• Excellence in Grade R Teaching: 
Lindiwe Gumede from Vondlo 
Primary School, KwaZulu-Natal;

• Excellence in Special Needs and 
Inclusive Teaching: Dr Sharon 
Townsend from Merryvale School 
for Specialised Education, Eastern 
Cape;

• Kha Ri Gude Volunteer Educator: 
Innocent Baphuti Mpofu, North 
West; and

• Kha Ri Gude Inclusive Education 
Volunteer Educator: Sibone Sarah 
Sibande, Mpumalanga.

“It is truly heart 
warming to be with 
you on this occasion, 
as we recognise and 
celebrate excellence 
in our teaching 
profession. Today, 
we acknowledge 
with gratitude the 
very best among our 
national brigade of 
educators.

Sarah Elizabeth Hatting 

Gafieza Ismail-Le Chat. Photos: Department of Basic Education

Sphiwe Johannes Sibanyoni  
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Ultimate 
accolade for 
selfless Pila

Lesiba Isaac Pila took home the coveted Lifetime Achievement 
Award at this year’s National Teaching Awards. Photo: Depart-
ment of Basic Education

Pila said what 
sustained him all 
these years was 
taking to heart his 
mother’s advice. “She 
used to say to her 
children that we must 
be passionate about 
everything we do.

He has always wanted to pursue teaching 
because he believes it is through 
education that people can transform 
their situations

Thabo Mohlala

W hen the winners of 
the 16th National 
Teaching Awards 
were announced 
on  February  27 

2016 at Gallagher Convention 
Centre, Lesiba Isaac Pila felt tears 
of joy welling up in his eyes. It was 
the  h ighest  landmark in  h is 
34-year teaching career. The Life-
time Achievement Award he won 
is considered prestigious because 
it is reserved for that rare breed of 
teachers who have served the pro-
fession for years with extraordi-
nary selflessness, determination 
and passion. 

“I feel very honoured indeed … 
this award is a product of hard 
work dating back to 1982, when 

I first started teaching. From the 
very beginning I always regarded 
teaching as a calling — the kind 
of service that one undertakes to 
touch lives,” said Pila. 

Born leader
Pila started teaching general sci-
ences (now called natural sci-
ences), English and maths at 
Kgosithebe Primary School in 
Vryburg, North West. He said 
in the very same year he was 
approached to assume the posi-
tion of principal. “I politely 
declined these offers because 
I felt I was still very inexperi-
enced, as I was fresh from college. 
But the overtures got even more 
intense and in 1985 I succumbed 
to the call and I took over the 
reins at Dipudi Primary School in 

Ganyesa, also in the North West, 
until 1996.”

His star continued to rise and 
in 2005 he was transferred to 
Rankelenyane Primary School, 
based in Rustenburg. He did 
not stay there long there as he 
transferred to Rutanang Primary 
Enrichment Centre, where he now 
is the headmaster. 

Advice from mom
Pila said what sustained him all 
these years was taking to heart 
his mother’s advice. “She used to 
say to her children that we must 
be passionate about everything we 
do. And in a sense, this is exactly 
what I have been practising since 
I took up teaching as a career. I 
wanted to affect the lives of the 
children in a profound and posi-
tive way, and teaching enabled me 
to fulfil this objective.”

Most of the schools Pila taught 
at were serving rural and poverty-
stricken communities, where edu-
cation was not prioritised. “But I 
made it my task to change these 
negative mind-sets and attitudes 
towards education,” he said. “So 

today I feel immensely proud to 
see that most of the children I 
taught from those villages are 
leading successful lives. I am still 
in constant communication with 
the communities and I often get 
invited to functions such as wed-
dings and funerals.” 

Close working relations
Pila is also a model leader who 
connects well with his staff. He 
said he believes the staff is an 
integral part of the school’s opera-
tions and wellbeing, and ensures 
he involves them in the formula-
tion of the school’s mission, vision 
programmes and more impor-
tantly, in the implementation. 

“I attempt at all times to 
empower and encourage the staff 
by putting in place systems that 
will enhance their performance. 
Every one of them has a laptop 
and as a result they were among 
the first to embrace ICT as a vital 
classroom teaching tool. I also 
give them incentives by taking 
them for lunch or breakfast, and 
make sure we hold our strategic 
planning meetings in serene envi-
ronments such as lodges, to stimu-
late participation and creativity. 

“Regular interaction helps us 
bond well with one another and 
this way we are able to all pull 
in one direction. This culture 
extends to School Governing Body 
members as well. With every role 
clarified, my job is just to monitor 
and see the bigger picture.”

Many hats
Pila is also involved in other ini-
tiatives and projects. He is the 
national treasurer of the South 
African Principals’ Association, 
is an active teacher unionist 
and a member of the Motsepe 
Foundation, which unearths 
sporting talent among school-
based youth.
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Eastern Cape Department of Education
Budget and Policy Speech 2016/17, Vote 6

Honourable Mandla Makupula, MPL and MEC for Education
06 APRIL 2016

On behalf of the department, I share the progress made towards our 
2015/16 budget targets and priorities, outlining the 2016/17 policy and 
budget priorities using the allocated budget of R31-billion. 

X-Head: Reflecting on 2015 

The department is experiencing profound challenges and problems, but progress has been made 
in a number of fundamental areas as well. Universal access to public education has improved 
considerably in the last three financial years, and 1 896593 children in Grade R to 12 now have 
access to public education, 1599046 children are attending No Fee schools across the province, 
60000 learners are able to access a scholar transport services - this will increase to 67191 in 
2016/17 financial year - 1755664 children can now access a nutritious meal on every schooling 
day 28089 learners have gained access to special and specialised education services, and 42913 
learners in independent schools are getting subsidised for their education.

The department has also implemented a new delivery model. The model will transform the whole 
system, from schools, circuits, districts up to head office. The purpose is to develop a system that 
is responsive to the educational needs of the Province.  

At school level, the service delivery model focusses on the rationalisation of unviable schools, 
and improvement in the efficiency rates of the public schooling system in general. In 2016 a 
total of 2077 schools in the province are categorised small and unviable, and the department has 
issued of notice of intent to rationalise the number of schools.

As the model is putting more emphasis on school functionality, building of stronger circuit 
offices has therefore become a strategic imperative. Our circuit offices are virtual institutions 
with circuit managers operating from district offices. We are now establishing 150 circuit offices 
located where schools are.

We are also rationalising the 23 districts into 12. The 12 districts option is more realistic to 
our situation. It is based on retention of the two smaller district municipalities and the two 
metropolitan municipalities as single new district offices.  

The post provisioning norms declaration has been concluded on time over the last 4 years, with 
schools receiving their post allocations on schedule. However, in 2015 we had to manage the 
absorption of teachers in addition to the established post by cutting the basket to the required 
levels. This has caused a lot of uproar with claims that we are compromising the standard of 
teaching and learning. We are mindful of this, as a result our teacher pupil ratios are within the 
national norms. We are in agreement with Teacher Unions that there will be no class without a 
teacher, including the movement of teachers additional to the established post for operational 
requirements.

In the new financial year, I also declared the establishment of 7 080 non-teaching staff posts, 
prioritising critical psycho-social support personnel (therapists, psychologists, counsellors) 
in special and full service schools, general workers in agricultural and boarding schools and 
administrative clerical personnel to viable schools with a threshold of at least 300 learners. As at 
January 2016 there were 1 431 newly created vacancies which will be filled in the new financial 
year.

To support the schooling system the department is prioritising the filling of all vacant funded 
posts for circuit management and subject advisors.

Teacher demand and supply was a major impediment in the last financial year due to high attrition 
rates in the system and short supply of qualified teachers in gateway subjects of Mathematics, 
Physical Science, Accounting and Languages.

The biggest challenge though is whether we have alternative mechanisms for placing teachers 
in class faster and on scale. The open bulletin approach for post level 1 has proven to be both 
ineffective and inefficient. The department is working on a closed vacancy lists approach as an 
alternative. This approach requires that all sources of educators are identified, databases and 
processes developed in order to prioritise deployment and placement. It requires a strong central 
capacity to manage large databases of unemployed educators, substitute educators, as well as 
unplaced self-funded graduates. 

The advantage is that it allows for an efficient system of matching, placement and deployment 
from a central point. In mitigating the impact of Math and Science teacher shortages, the 
department is reviewing contracts of foreign educators, from one year to longer-term contract 
arrangements. 

Teacher development programmes are taking centre stage in the department. Notwithstanding 
the improved qualification profile of the teaching force in the province, most reports on teacher 
competency in the province indicate that the majority of teachers have not yet been sufficiently 
equipped to meet the education needs of a growing democracy in a 21st century global 
environment. 

Pre-service programmes will be concentrating on talent search and channelling of Grade 12 
learners to the teaching profession. Our programme is driven directly from the office of the MEC 
where top learners in gateway subjects from the province receive a fully funded bursary to pursue 
a teaching profession. These learners, upon qualification, receive priority in recruitment, and are 
contractually bound to serve the department for a specified period. 

The teacher support and welfare programme is a new initiative aimed at supporting the general 
wellbeing and welfare of our teachers. Services range from professional and developmental, to 
lifestyle advice services. The impact of prolonged leave of absence as a result of lifestyle choices is 
huge on the salary bill of the department. 

Despite the massive investment by government in education, the system is still riddled with 
inequalities. As a result of this the department undertook an evaluation of its work, and came 
up with a seven point plan focusing on the re-engineering of school functionality. Our diagnosis 
points to a tripod of (i) poor learning outcomes in the poorest quintiles of the public schooling 

system, (ii) lack of accountability in the value chain that supports teaching and learning, and 
(iii) systemic inefficiencies that have been left unattended for long periods of time, including the 
scourge of small and unviable schools, unresolved ill-health cases, and the challenge of teachers 
additional to the establishment. 

The six outputs of the basic education sector for the Medium-Term 
Strategic Framework (MTSF) of 2014 to 2019 remain the key strategic 
guideline. It prioritises improved quality of teaching and learning 
through: 
1) The development, supply and effective utilisation of teachers;  
2) The provision of adequate, quality infrastructure and learning and teaching support materials 
3) Improved assessment of learning to ensure quality and efficiency in academic achievement;  
4) Expanded access to Early Childhood Development and improvement of the quality of Grade 

R, with support for pre-Grade R provision;  
5) Strengthening of accountability and improving management at the school, community and 

district level; and  
6) Development of partnerships for education reform and improved quality.  

Over the 2016/17 MTEF, the department has started motioning plans 
leading to: 
Increase in the number of functional schools by appointing principals at all schools by end of 
March 2016;  
1. Strengthening the administration and management of curriculum delivery 
2. Speedy appointment of qualified teachers.
3. Rationalisation and realignment of small and unviable schools into functioning and 

productive schools;  
4. Reduction in the number of district offices from 23 to 12, which was the highest in the 

country.  
5. Improvements in the quality of primary schools through interventions that include the 

training of educators and the use of technology. 

At the core of this turnaround plan of developing a functional schooling 
system is a pool of 560 schools we have identified as dysfunctional. Our 
diagnosis is pointing us to two conclusions; 
1. additional educational resources are not necessarily a guarantee of improved educational 

outcomes, 
2. while socio-economic status remains the most powerful determinant of educational 

outcomes, the ineffable mix of management efficiency and teacher quality underlie poor 
educational outcomes.

We then concluded that school management efficiency is a function of 3 
interrelated variables, and that is; 
1. the quality of instructional leadership, 
2. the professional capacity of teachers, and 
3. curriculum coverage. 

We then identified a basket of interventions and life supporting packages 
that include: 
1. Improving leadership, management and administration of 560 schools by mentoring school 

principals. 
2. Integrate e-learning on a big scale in order to improve the quality of teaching. 
3. Streamlining curriculum offerings in secondary schools in order to improve output at 

national senior certificate level. 
4. Giving every learner a second chance in life by assessing learner capabilities in the early 

grades.
5. Manage teacher demand and supply by managing vacancies in schools better.
6. Give prominent support to teaching of language and mathematics in primary schools.
7. Build stronger relations between secondary schools and their feeder primary Schools  

Poor curriculum supervision is the Achilles Heel of the system and as such it will be at the centre 
of our work in 2016. Research confirms that effective schools are those that have an organised 
learning environment supported by curriculum planning for the full year, thorough coverage of 
curriculum, functional timetable, low teacher absenteeism and up-to-date assessment records. 

Six elements of curriculum management and implementation that are 
receiving our attention this year are: 
1. Supervising the taught curriculum at classroom level.  
2. Monitoring and evaluating the curriculum implementation process.  
3. Providing support services and resources to teachers.  
4. Providing skills and training through in-service education and training for teachers.  
5. Developing exemplars and demonstration programmes of quality learning activities.  
6. Quality assuring the assessment of teaching and learning.  

The concern about learner performance in Grade 12 has its origins in poor performance of the 
primary schooling. Results from ANA scores trace the problem to the teaching of languages 
and maths. While the Foundation and Intermediate Phases are doing better – although not 
satisfactorily - maths and languages results in the Senior Phase are very low. To that effect, the 
department will intensify efforts to improve language and mathematics teaching in primary 
schools

Additionally, in 2016 we are expanding our platforms of education services in the technical, 
vocational and occupational streams. The department is expected to scale the number of schools 

offering Mechanical, Electrical and Civil Engineering subjects from 212 in 2017 to 323 by 2030. 
The new TVET Curriculum includes Civil Technology, Electrical Technology, Mechanical 
Technology, Technical Mathematics and Technical Sciences as anchor subjects. 

In 2016, the department will be scaling up the integration of ICT into teaching and learning to 
align with international and national trends. South Africa has witnessed increased investments 
in this sector over the last decade by both public and private investors, climbing to 70th place 
out of 144 countries in Africa on the World Economic Forum’s Global Information Technology 
Report rankings of 2013. 

Our approach kicks off with a three pillar strategy of providing schools 
with: 
Broadband and fast connectivity, subject-specific content, and development support and staff 
training  

To that effect the department will be rolling out 501 telematics centres in Quintile 1-3 schools 
over the 2016 MTEF period. Telematics are designed to make learning fun and exciting to the 
young people, and over 70000 learners in the senior secondary schools in the province stand to 
benefit over the next three years. We now boast of a growing portfolio of e-learning platforms 
made possible by various partnerships with NGOs and the private sector. 

The intensification of efforts to improve mathematics in the Senior Phase remains a priority 
for the department. Our MSTE strategy focuses on strengthening the teaching and learning of 
English, Science and Mathematics in Secondary Schools to improve learner performance using 
appropriate curricula, teaching methodologies and provisioning of learning support materials. 

It also addresses capacity building amongst office-based educators to improve expertise in 
relation to important issues of assessment, planning, monitoring and support which are very 
critical to successful implementation of the curriculum. 

The strategic thrust is to: 
• Increase participation and performance rate of Q1-3 learners in English, Mathematics, 

Science, and Technology (including Technical Subjects), with emphasis on learner attainment 
of Bachelors.  

• Increase the participation rate and performance of African learners in taking mathematics 
and science and following careers within MST fields.  

• Increase participation of learners in technical subjects with the goal to become artisans.  
• Support technical schools in realisation of more learners becoming qualified and skilled 

artisans.  
• Strengthening and enhancing the capacity of teachers to deliver quality English, Mathematics, 

Science, and Technology (including Technical Subjects).  

Early Childhood Development is highlighted in the NDP as critical in laying a strong foundation 
towards breaking the cycle of inequality and poverty. There are currently 5 386 practitioners in 
the system managing Grade R classes in public ordinary schools. The department is also rolling 
out norms and standards for funding Grade R and funding of all schools with Grade R in the 
province amount to R118 million.

Our quest to expand learning opportunities for learners with special 
needs and disabilities has gained momentum through an expansionist 
program that entails: 
• Operationalising six special schools which have recently been approved for registration  
• Increasing schools’ capacity to implement South African Sign Language (SASL) Policy 

through resourcing of the four schools for the deaf.
• Registering 20 educators in an Advanced Diploma in Remedial Education to strengthen the 

implementation of full service and mainstream schools.  
• Providing Special Schools with modern assistive technology and devices.  
• Appointing 80 therapists and educational psychologists in 23 districts and 79 therapists and 

psychologists in Special Schools.

Our biggest challenge in 2015/16 financial year 
was expenditure on the provision of school 
infrastructure, and this has arisen out of a twofold 
challenge of an exponential increase in the 2015/16 
infrastructure budget allocation in a context of 
declining technical capacity. 

Our infrastructure budget focusses on 
the following priorities: 
• Eradication of mud and inappropriate structures  
• Achievement of the national target for minimum 

norms and standards for school infrastructure, 
on the provision of water and sanitation.  

• Optimal partnership with local builders, 
uMeslani in the villages, towards their 
certification as artisans  

• Stabilisation of the programme management 
system for the planning and management of 
delivery of infrastructure.

Progress in the roll out of infrastructure from the 15/16 financial year 
stands as such:  
• By the 3rd quarter of 2015, 111 schools were provided with water and 94 schools were 

provided with sanitation facilities.
• 223 classrooms that included 47 Grade R and 62 specialist classrooms were built  
• 17 new schools are at a completion stage ready for occupation by end of June.  
• 23 major maintenance projects are under construction at a cost of R79m, and so far R14.1m 

has been disbursed to the contractors for the work done. 
• 53 old disaster and maintenance projects were attended to at an amount of R22m, and 61 new 

disaster projects being awarded and started at a cost of R66m. 
• 498 projects have been identified for a special closeout programme to rid the project list of 

such items.
• Fencing for 159 schools has been sourced with 35% of such projects awarded to SMMEs
• The tendering process is already underway for five hostels that are planned for this year.  

We we are now ready to roll-out our infrastructure programs in 2016 
which includes:  
• The four programme implementing agents have been issued with their project lists and 

planning on these 1926 projects has commenced 
• Implementing agents have 94 projects that have been documented and are at various stages 

of final design and procurement. 134 historical disaster projects will be placed on tender in 
the first quarter.  

• The appointment of service providers for the construction of 23 ECD centre projects through 
the uMeslani partnership has been achieved.  

• 69 fencing projects have commenced at a cost of R120m being delivered in partnership with 
uMeslani. 

• A tender for the cleaning of unusable VIP latrines has been issued.

We are now finalising three year tenders for both temporary and permanent classroom structures. 
The hostel programme, fencing of various schools, rationalisation and realignment, have all 
gained the much needed momentum and the department will provide in excess of 200km of 
security fencing to various schools including but not limited to the schools in the Port Elizabeth’s 
northern areas.  

Our search for solutions must finally enable us to come up with solutions to our systemic 
challenges including the high attrition in the system, learners leaving township schools for 
suburban schools and growing inequalities in educational achievements of public schools.

2016/17 BUDGET
Programme 2016/17

Allocative Budget
2015/16
Adjusted Budget

Difference

1 Administration 2 607 597 2 685 626 78 029
2 Public Ordinary School Education 24 862 261 23 544 741 1 317 520

3 Independent School Subsidies 120 000 116 317 3 683
4 Public Special School Education 690 280 651 056 39 224
5 Early Childhood Development 630 961 556 541 74 420
6 Infrastructure Development 1 714 493 1 686 410 28 083
7 Examination and Education

Related Services
377 053 450 815 (73 762)

TOTAL BUDGET 31 002 644 29 691 506 1 311 138
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By Thabo Mohlala

Marvin Makhubele per-
sonifies grit, hard work, 
focus and sheer deter-
mination. He grew up 
in a two-roomed shack 

near Louis  Trichardt ,  in the 
Makhado region of Limpopo. It was 
there that the 24-year-old geoscien-
tist at Sasol Exploration and Pro-
duction International learned at a 
young age to fend for himself and 
his siblings when his mother was 
away due to work commitments. 

He always believed that educa-
tion was the only stepping stone out 
of his challenging circumstances, 
and not even his high school prin-
cipal’s attempts to discourage him 
from applying to the University of 
Cape Town (UCT) “because it is for 

whites” dampened his spirits. In 
matric he became one of only two 
learners, in a class of 208, to get 
a university exemption. Today he 
proudly holds a BSc in chemistry 
and geology from UCT (majoring in 
applied geophysics and petroleum 
geology) as well as an MSc in petro-
leum geology from the University of 
the Western Cape.

These days Makhubele over-
sees mega projects in the oil and 
gas industry. He also prospects 
geological basins for viable natu-
ral resource reserves for Sasol in 
KwaZulu-Natal, and in countries 
such as Gabon and Nigeria. 

What kept you going 
despite your trying family 
circumstances?
I think it was just the support of 
my family and the hunger to make 
something out of myself. My family 
and community kept me going.

What were some of the 
challenges that you had to 
deal with?
The biggest challenges were going to 
a school that had a shortage of text 
books and no classrooms and grow-
ing up in a community that didn’t 
exactly have people whom you could 
look up to or ask for career advice. 
My mother was a nurse who worked 
at a hospital that was quite far from 

where we lived, but she was always 
there for me. She would be gone 
from home for about seven days out 
of every 14. It was difficult as a kid 
but I don’t think it was a major chal-
lenge, because from a young age, 
I understood that she had to work 
and also study to put food on the 
table.

How did you overcome these 
difficulties?
Through self-motivation and read-
ing a lot I realised that I could 
actually become something if I put 
my mind to it and worked hard. 
I researched things I knew little 
about from a very young age. While 
most kids were out playing in the 
streets, I was reading.

What inspires you as a 
person?
I’m inspired by a lot of things, 
such as when I see people fighting 
against all odds and stereotypes to 
achieve their dreams. Or when I see 
single parents sacrificing all they 
have to ensure their children have a 
better future. And I guess knowing 
that there are people out there look-
ing up to me also inspires me. 

What matric symbols did you 
get in maths and science?
I didn’t get very good results in 
maths and science in matric because 

of the school I went to. If I remem-
ber correctly I think I got Ds for 
both subjects. In addition, when we 
wrote the final exam, we had only 
covered less than 60% of the mate-
rial. I mean, in our year, only 44% 
in a class of 208 learners passed, 
and only two of us managed to get 
matric exemptions, and I became 

the first and only learner from my 
school to ever have been accepted 
at UCT, so you can understand the 
type of school I went to!

What is your message to 
learners, especially those 
who are facing similar, tough 
conditions?
I usually tell learners from disad-
vantaged background that “nobody 
choses the type of family he or she 
is born into. But, what we all have 
is a choice about how we are going 
to live the rest of our lives”. So, no 
matter how hard and how hope-
less things might seem, don’t stop 
believing and trusting in God.

NTA

G
E

M
S

 0
94

yougottalove 

Not yet a member of GEMS? Isn’t it time you joined a winning team?

Follow your heart to true value

It’s all about the numbers …
• GEMS is 19% less expensive with similar or better benefi ts.
• Employees on the Sapphire option receive a 100% healthcare subsidy.
• Subsidy for a single principal member increased from R925 to R1 008. 
• Subsidy for a principal member with 4 dependants or more, limited to R3 865.
• 7.4% of our expenses are not for healthcare, resulting in savings of R1.2 billion – 
 all of which is spent on better benefi ts for members.
• This year we are offering 8 new preventative screening tests.
• Our network of 12 500 healthcare providers puts us within 10km from 90% 
 of members.

If you are a Government employee and are looking for a medical scheme that puts you 
fi rst, contact us on *120*4367# or visit m.gems.gov.za. Check our Facebook page on     

Please keep your PERSAL number handy when calling or sending a Facebook message. Ts & Cs and cellphone rates apply.

https://www.facebook.com/GEMS:AGEMOFASCHEME.

Against all the odds 
Marvin Makhubele’s 
never-say-die 
attitude propelled 
him to higher 
heights and today 
he handles Sasol’s 
large, strategic 
oil and petroleum 
projects

Marvin Makhubele. Photo: Supplied

I researched things I 
knew little about from 
a very young age
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Richard Hayward

Nobody likes to feel that 
they’re not coping with 
their work. In the teach-
ing profession there are 
people watching you all 

the time — the children, their par-
ents, your colleagues and the school 
governing body. You may ask your-
self this question when you’re feel-
ing stressed: are others noticing 
your stress, too?

We can be too hard on ourselves 
when we’re stressed. Author Martin 
Cole in Teaching and Stress makes 
this insightful observation: “We 
need to develop an understanding 
of teachers, teaching and stress, in 
which rather than teachers being 
labelled as both inadequate and cul-
pable if they admit to stress, instead 
they are making fairly normal and 

predictable responses to stressful 
situations.”

To be a teacher in a South African 
school right now can be hugely 
stressful, no matter how hard one 
tries to keep negative feelings under 
control. There will be readers of 
this article who have 50 (yes, 50!) or 
more children in their class.

Then there are those teachers who 
teach without enough desks for the 
children. Basic teaching resources 
such as exercise books, textbooks 
and blackboards are lacking. Add in 
rude parents who resent their chil-
dren being disciplined by teachers, 
who neglected to teach their chil-
dren simple good manners at home. 

Yet there are so many teachers 
who survive it all with a smile. So, 
how can one avoid becoming dis-
tressed in such a stressful profes-
sion? Six suggestions are:

1. Create a calm physical 
environment

How many days a year do you spend 
in your classroom? You could spend 
about 200 days in that one room. 
Make your classroom as pleasant 
as possible, with colourful carpets, 
curtains, family photos, flowers, pic-
tures, pot plants and the like. Make 
sure that your chair is a real comfy 
one! There are teachers who have 
radios and sound systems in their 
classrooms. As you walk into your 
beautiful classroom may it become 
an instant de-stressor for you!

2. Give an honest answer to 
this psychological question

The question is: “Are you an A-type 
personality?” A-type people are 
very results-driven and highly 
focused. Such folk can quickly move 
from being assertive to becoming 

aggressive. Do you need to be a lit-
tle more laid-back … a little bit more 
like the B-type personality? Aim 
to be more patient and avoid have 
churning, suppressed anger when 
a child in your class still doesn’t 
understand the work that you’ve 
explained three times!

3. Use instant de-stress 
techniques

Most school days have stress-
ful moments: the child who does 
shoddy written work; a bullying 
remark made to a timid girl by a bel-
ligerent boy; another ‘my dog ate 
my homework’ story from the class 
serial homework-avoider. 

Learn a few techniques to help 
you avoid doing or saying things 
that you’ll regret far into the future. 
Count very slowly to 10 … and (if 
something was really anger-pro-
voking) back to zero again; breathe 
slowly in and out. If you’re lucky, 
you might be able to go to a class-
room window and look out on to 
the school gardens, a mountain or a 
pleasant view.

4. Learn to say no 
Teachers by nature are incredibly 
generous with their time and their 
skills. Yet if you’re always giving to 
others, you don’t have time to look 
after your emotional wellbeing and 

physical health. You have family 
and friends beyond the school gates. 
They want you too. In a courteous 
but direct manner, let it be known 
to your colleagues and charges that 
you have a life outside school and 
you intend to live it.

5. Confide in a confidant
There’ll be those unfortunate days 
when the stress levels are really 
high. It’s time to unload your nega-
tive feelings … but in the right place 
and with the right people. Talk to an 
empathic colleague, family member 
or friend. Get the toxicity out of your 
system and move on. Often in dis-
cussing a matter with a confidant, 
you’ll find solutions and put what 
seemed like a hugely stressful situa-
tion into perspective.

6. Forget about school
At least one day a week, mentally 
switch off about school matters. If 
you take work home for the week-
end, do it on either the Saturday 
or Sunday. The other day is for you 
and those close to you. Relax, have 
fun and recharge your spiritual bat-
teries. Try (yes, it’s initially hard!) to 
completely forget about school and 
its mini-dramas for at least 24 of 
the 168 hours in a week. If you can 
manage to do so, it will significantly 
lower your stress levels.

You are generous by nature, but you need to put some time 
aside for yourself and your loved ones

Take the distress out 
of teacher stress

By Thabo Mohlala

“Ploughing back” is a prac-
tice traditionally associated 
with the corporate commu-
nity whereby companies 
fund various worthy social 

causes. In most instances recipients 
of these donations are schools, 
many of which appeal to their for-
mer learners, also known as alumni, 
as a key resource to fulfil their 
financial and material needs. This is 
because some of the alumni hold 
leadership positions in their spheres 
of influence and can easily mobilise 
resources to secure support. Some 
may even avail their time and ser-
vices to their old schools.

Task team
It was in this spirit that a group of 
former learners from Aurora Girls 
High School in Zola North, Soweto 

came together to give back to their 
alma mater. Calling themselves the 
“Class of 79”, the group has formed 
a six-member task team, which will 
spearhead efforts to turn the school 
into a centre of excellence. Their 
main objective is to inspire girl learn-
ers so that they value education and 
become tomorrow’s leaders. 

According to the team’s spokes-
person, Sweetness Fourie, they 
decided to intervene after they 
heard that the school had not 

been able to hold its annual matric 
dances for the past few years. “That 
got us worried and we immediately 
met the school principal to under-
stand what other challenges the 
school faces. And in December last 
year we hosted a luncheon at the 
school as a call to action and invited 
other former and current learn-
ers, parents and the community. 
We wanted to secure support from 
every one of them to help revive the 
school. And judging by the mood on 
the day I am positive we will suc-
ceed,” said Fourie. 

She said the school faces two 
main problems: dilapidating infra-
structure that needs urgent refur-
bishment and chronic financial 
problems. “Our intervention will 
be aimed at addressing these chal-
lenges urgently. We are embarking 
on a vigorous fundraising campaign 
and have opened a trust account 
into which financial donations can 
be deposited,” said Fourie. She said 
they would re-introduce matric 
dances to encourage learners from 
lower grades to work hard and look 
forward to taking part in the event. 

The task team’s long-term plans so 
far include: 
• Extra classes: learners will have 

early morning, afternoon and week-
end classes. The idea is to raise the 

bar to ensure the school produces 
learners with quality pass rates. 

• Mentorship programmes: experts 
from various fields will be invited 
to mentor girl learners in a range 
of life skills to build their self-
esteem and self-reliance. This is 
particularly crucial in the context 
of young girls dropping out of 
school because material concerns 
distract them. 

• B u r s a r y 
s c h e m e s : 
learners who 
do well will 
be rewarded 
with bursa-
ries or schol-
arships. This 
is to promote 
hard work 
and healthy 
competition 
among the 
learners.
“Our wish is 

to see the school producing leaders. 
We want every girl from this school 
to be more grounded and internalise 
the values of giving, sharing and help-
ing others. We want them to leave 
this school with a sense of direction 
and purpose in life. We hope we will 
teach them to resist the temptations 
of ‘bling’ and instant gratification that 
are so prevalent in our society,” con-
cluded Fourie.

Alumni aid their 
old school

Former Aurora Girls High School learners. Photo: Supplied

Former Aurora 
Girls High School 
learners have 
teamed up to help 
their school regain 
its glory

She said the school 
faces two main 
problems: dilapidating 
infrastructure 
that needs urgent 
refurbishment and 
chronic financial 
problems. Our 
intervention will be 
aimed at addressing 
these challenges 
urgently.

BRIDGING CASH
while waiting for

PENSION/ PACKAGE
Payout 

(Lump sum only)

  0861 101 388

PENSION/
PACKAGE

Payout 
(Lump sum only)

☎ 0861 101 388

Nestle, known for its healthy and yummy delicacies, 
is giving away 10 hampers to teachers. 

Do you have a sweet tooth or drool just at the mere 
mention of sweet and mouth-watering treats? You 

can win one of these hampers. 

It is simple! All you need do is sms Nestle Giveaway, 
your name and postal address to 37406. 

Each sms costs R1.50.

VAN SCHAIK BOOKSTORE LEADING THE 
WAY WITH SCHOOL, TVET AND ACADEMIC 
TEXTBOOKS. 

We stock and order teacher and learner support material, including the latest and best study 
guides, stationery & electronics such as tablets and laptops. Parents, students and schools 
can order it directly from any Van Schaik Bookstore. Visit www.vanschaik.com for our store list 
or contact Tel: 08600 78839/STUDY. Buy directly from our stores or order online and have it 
delivered directly to your home or school. VAN SCHAIK is giving away two books to ten lucky 
readers, one fiction and one non-fiction. Please sms 37406 (at a cost of R1.50 per sms) if you 
would like your name entered in the draw. Please include VAN SCHAIK, your name and postal 
address in the sms.
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Paper Video: 
A private 
tutor for 
each learner

Marilyn Honikman

“Aphiwe Mlungu! Come 
here!”  the headmaster 
called out. “Come right up 
here, next to me. Here!” 
and he pointed to the top 

step where he was standing.
“Oh no,” Aphiwe thought as he 

made his way up the steps. “This 
must be bad.”

The matric class of 2015 had 
gathered at the front steps of 
Wynberg Boys High School to 
hear their headmaster call out the 

matric results.
“Aphiwe, what did you do in the 

September holiday? How did you 
get your maths marks up from 38% 
in the mock matric to 69% in the 
finals?” he asked, and Aphiwe saw 
he was beaming.

Aphiwe had spent his holiday 
watching videos, funny videos. In 
an interview last week with the 
Teacher he recalled how he spent 
time every day of the holiday work-
ing through past matric papers in 
pure maths, and watching a video 
lesson on any question that sty-
mied him. He had sometimes sat 
in front of the computer for four 
hours at a stretch.

“He is so entertaining. He is 
funny, funny, funny! And the time 
just flies,” he said, speaking of 
Paul Maree, the maths teacher on 

the videos, and the co-founder of 
the non-profit organisation Paper 
Video.

Aphiwe’s marks in pure maths 
had been bad, but he had not 

wanted to give it up, so his maths 
teacher suggested that he try 
Paper Video. Everyone in his class 
already had the book of past mat-
ric papers, going back 10 years. His 
teacher suggested he pay the fee 
required for online access to the 
collection of videoed lessons on 
those past papers. Aphiwe did as 
she suggested. 

“And there was this really hip 
guy giving a lesson on every sin-
gle question. He breaks the lesson 
down so anyone can understand 
it. And there’re no distractions. 
It’s like he’s just talking to me. You 
don’t waste time — just go to the 
places you did not understand.  
You definitely know what to do 
after he’s explained it. ” 

Spine Road High School in 
Mitchell’s Plain was asked to try 
out Paper Video three years ago. 
They introduced Paper Video’s 
maths lessons to their matric 
class in 2013 and physical sci-
ence in 2015, and learners’ results 
improved immediately. Last year 
the school achieved a 96% pass 
rate in pure maths and 93% in 
physical science. 

“Next year Spine Road High 
will not offer maths literacy,” said 
principal Riyaad Nijaar. “With 
Paper Video every learner should 
manage pure maths. It’s a person-
alised tutor for each learner. Class 
teachers cannot always help eve-
ryone in a big class, and when a 

teacher is absent or busy with the 
others, a learner can get on with 
it. It takes the pressure off the 
teachers and, at the same time, it 
ups their game and their results 
improve dramatically.”

Spine Road maths teacher 
Fatima Manuels said: “What’s 
good is they can work on their 
own. They don’t have to wait for 
me.” 

Learner Siphokasi Fati said her 
maths’ mark have improved dra-
matically to 87%. “We watched the 
head girl, Hamima Mullah, access 
Paper Video on her smart phone. 
She got 98% for maths in her 
Grade 11 year.”  

Nijaar teased her: “I don’t know 
what you were doing with the 
other 2% of your time, Hamima. 
Better try harder.”

“I will! I want to get the top mark 
in the province,” said Mullah.

Manono Makhaphela, principal 
of Luhlaza Secondary School in 
Khayelitsha, told us many of his 
learners face challenges in maths 
when they arrive at high school. 
He heard about Paper Video and 
asked Maree to present a typical 
video to him and the learners. 

“Now, I am not a mathematician, 
but I could follow the sequence of 
his ideas, his reasoning. The learn-
ers were excited. They wanted to 
use it. But we needed a sponsor, 
so we approached Nampak, and 
they sponsored the books and the 
DVDs. We used the maths pro-
gramme for six months in 2014 
and the maths and the physical 
science programmes for the whole 
of 2015. Our pass rate increased in 
both subjects by more than 10%.” 

The Paper Video website reminds 
learners that they will still need to 
work: “Try the question out before 
you watch the solution video and 
again after you’ve watched it, so 
you can prove to yourself that you 
can do it on your own.”

Paper Video requires a com-
puter or a smartphone (for online 
access) or a television and DVD 
player. It offers video solutions for 
past exam papers in maths, physi-
cal science, accounting and life 
sciences (all in English) for grades 
10, 11 and 12 and in fisiese weten-
skappe (in Afrikaans) for grade 12. 

Visit PaperVideo.co.za for more 
information

‘You definitely know 
what to do after he’s 
explained it’

The Paper Video 
website reminds 
learners that they will 
still need to work: 
“Try the question out 
before you watch the 
solution video and 
again after you’ve 
watched it, so you can 
prove to yourself that 
you can do it on your 
own.”

Grade 11 student at Spine Road High School in Michells Plain. Photo: Samantha Reinders
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Uplifting communities through technology
The MTN SA Foundation was established in 2001 as a vehicle 
by MTN to promote positive social change in South Africa. 
Driven by MTN’s core belief that access to information and 
communication technology (ICT) is key to socio-economic 
development, the MTN SA Foundation harnesses the 
company’s leading innovations in telecommunications to 
drive community upliftment.  
For many years now, the Foundation has partnered with the 
Department of Education and other relevant stakeholders to 
provide selected schools and universities with fully-equipped 
ICT centres and training of educators and learners. 
The MTN SA Foundation’s education programme is largely 
focused on three broad areas: 

1. e-Learning for educators and Learners: School connectivity project

School connectivity is a fl agship of MTN SA Foundation’s education focus. Implemented in 
more than 300 schools around the country, it provides selected schools with equipment 
to establish computer laboratories and connectivity.  Educators are trained and mentored 
on computer skills, with computer labs used by both educators and learners. Through the 
programme, the Foundation now makes ICT accessible to public schools, including those 
located in the far-fl ung rural areas of South Africa. These initiatives are also rolled out 
to schools for Learners with Special Educational Needs (LSEN).  The equipment in LSEN 
schools, as well as the computer programs, are specifi cally adapted to suit the unique 
requirements of LSEN learners. To date, 18 LSEN schools and community centres have 

received specialised computer laboratories.

2. Digitization of Learning Material

In its endeavour to support the provision of digitised education 
content, the MTN SA Foundation has been supplying new 
hybrid technology machines called Compujectors to schools 
and community learning centres.  The Compujector combines 
a computer, a projector and an interactive whiteboard into one 
versatile teaching tool that can be moved from one classroom 
to the next. It comes pre-loaded with the Department of 
Education’s curriculum-aligned material, thus assisting where 
textbook delivery remains a challenge. To date, 112 schools and 
training institutions have received Compujectors which have 
digitized their classroom teaching and
learning experience.

3. Teachers in Training 
Support Programme 

The programme is aimed at 
building knowledge and skills 
for educators to integrate ICTs 
in the classroom. It supports 
students who are studying 
to become educators at 
institutions of higher learning 
around South Africa. It also 
supports in-service training for 
qualifi ed educators. In 2015 the 
Foundation established three 
computer labs at the University 
of Venda, the University of 
Johannesburg and the Cape 
Institute of Teachers Training. 

The MTN SA Foundation supports the notion that children 
should grow up in an environment where technology is an 
enabler in the education process.  To this end, it is committed 
to maintain its partnership with the Department of Education 
to provide services that empower citizens to be self-reliant in 
the knowledge economy.
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Teacher reporter

There is no escaping the 
power of technology in 
our modern lives. We rely 
on it heavily to get by on a 
daily basis in our homes 

and workplaces. Our education sys-
tem has not been left untouched by 
this phenomenon; the department 
of basic education has a policy in 
place to integrate and promote the 
use of technology as a teaching tool. 
Gauteng MEC of education Panyaza 
Lesufi has publicly vowed to elimi-
nate conventional classroom teach-
ing aids such as the chalkboard and 
replace them with the latest tech-
nologies to enhance teaching and 
learning in the province’s schools. 

But online technology also has 
its own shortcomings, especially 
if it falls into the wrong hands. 
However, these can be mitigated 
through a set of protocols, which 
provide responsible ways to safe-
guard the innocent and vulnerable. 

Last month was Safer Internet 
Day, a global initiative to pro-
mote secure and more responsi-
ble use of online technology and 
mobile phones, particularly among 
children. As part of the celebra-
tions, Google South Africa has put 
together some tips on how to 

learners can be taught to be “vigi-
lant and responsible, to ensure the 
internet becomes a valuable house-
hold resource, and not a hazard”. 
Here are some of the tips and tech-
niques on how parents and teachers 
can keep learners safe:

Talk
The first step is to open the lines of 
communication about online safety, 
the rules and expectations around 
online use, what sites are appropri-
ate or not, and the consequences if 
those rules are broken. It’s impor-
tant to make your children feel com-
fortable discussing these issues so 
that they will have no qualms about 
coming to you when they have ques-
tions or are unsure of how to handle 
a situation online. 

Participate
It may seem obvious, but the most 
effective course of action is to get 
involved. The younger your children 
are, the more strongly you will need 
to co-pilot their web use. This might 
involve more than simply install-
ing a parental control on your home 
browser. Think of it like this: if you 
allow your child into a public play-
ground with all kinds of possible 
threats, you won't let them out of 
your sight. The internet is no different 

— you need to use the technology 
together, and learn about it together.

Stay Up To Date
Many adults are not fully aware of 
what new devices and apps can do. 
If your children are old enough to 
own their own devices, it's best to 
understand what's installed on their 
phones or tablets, and of course, 
what they're capable of. Most mod-
ern gaming consoles also connect to 
the web, and allow for direct com-
munication with apps like Skype and 
other direct communication services. 

Safe Browsing
The internet has a number of pro-
tocols that can help you child-proof 
your home computer and its access 
to less desirable parts of the web. 
The Google Safety Centre is a good 
place to start. Set up secure pass-
words for your family, and remind 
children not to give them out to 
anyone. Ensure they are in the habit 
of signing out of online accounts if 

they use them outside the home, for 
example at school or in the library. 

Privacy
Instilling responsible internet con-
duct is really first prize. Kids need to 
know from an early age exactly what 
kinds of information should never 
be revealed. Names, addresses, 
details of family and friends, and so 
on are the kinds of things that pred-
ators feed on. The "stranger danger" 
approach of old applies to the web 
more than ever. 

Get to know the privacy settings 
on sites you and your children use, 
and make use of these to decide who 
can see content before you post it. 
Talk about what should or shouldn’t 
be shared on social media sites; 
some sites have age restrictions. For 
example, Google has an age restric-
tion of 18 on certain products.

Guides
Encourage responsible online com-
munication by teaching your children 

that if they wouldn’t say it to some-
one’s face, they shouldn’t say it online, 
over instant message or on text. 

You also need to guide your child 
on what to do if they feel uncomfort-
able with an interaction or experi-
ence on the web. Cyber-bullying, for 
example, has become a serious issue 
around the world, and may have 
legal implications. 

Assuring your child that they 
can tell you when something feels 
wrong is important. You may need 
to report to your child's school if 
the incident involves peers, or in 
extreme cases to the police. In gen-
eral, maintaining an open line of 
communication and being aware 
of where your children are — even 
online — is key to ensuring safe and 
responsible net citizenry. 

Stay active and involved. 
Technology is evolving, and so is 
the way we use it, so it’s important 
to stay up to date and to review and 
revise your ground rules as your 
children grow up.

Educating learners on the responsible use 
of online technology may save them from 
becoming easy prey to cyber-bullying or 
accessing inappropriate content

Helping your 
child to use the 
internet wisely

I can see clearly now

Thabo Mohlala

Every day when lessons 
began Titus Lesole* would 
move from his desk at the 
back of the classroom to 
the front. He did so to gain 

a better view of the board. Some of 
his fellow classmates taunted him, 
and his performance dipped signifi-
cantly. His problem was poor vision, 
which experts say is closely linked to 
learning. As 80% of learning today 
is visual, learners who suffer from 

poor eyesight inevitably struggle 
academically.

Fusi Thabatha, principal of 
Adeline Meje Primary School in 
Viljoenskroon, Free State, can attest 
to this. He teaches grade six natural 
science, and said 23 of his learners 
had poor vision just like Titus. “Their 
academic performance was bad, 
and we had no clue their problem 
was linked to their failing eyesight,” 
Thabatha said. He said they were 
only able to connect the dots after an 
optometrist confirmed their condi-
tion and recommended spectacles. 

Partnership
This was thanks to Kagiso 
Shanduka Trust, a partnership that 
has embarked on an infrastruc-
ture programme to support identi-
fied schools in the Fezile Dabi and 
Motheo district municipalities in 
the Free State. The programme pro-
vides basic school infrastructure 
projects, leadership and governance 
support, curriculum development 
for educators, learner support in 
critical learning areas and a social 
welfare programme to address the 
health and social needs of vulner-
able learners. Kaya Nyati, the pro-
gramme’s operations manager, said 
the initiative is tied to the idea of 
“whole school development”. 

Incentives
She said they attend to all the basic 
needs of the school. “Before we 

intervene we undertake a thorough 
needs analysis to establish what 
the school’s needs are. When we 
build physical structures, we also 
make sure we resource them.” Nyati 
said another critical component of 
the project is “incentivised infra-
structure”, which promotes com-
petition among schools and boosts 
performance. 

Nyati said schools that perform 
well receive maths and science labo-
ratories, library, media and com-
puter centres and an administration 
block. “And one of the prerequisites, 
before installing the equipment, 
is teacher training,” said Nyati.  To 
qualify, high schools should have 
60% of grade 12 learners performing 
above 90% and at primary school 
level, 50% of the learners must 
obtain 60% or above in the annual 
assessment tests. 

She said after their close involve-
ment they picked up that some 
learners at Adelene Meje Primary 
School had problems with their 
eyesight. “We could not understand 
why they continued to perform 
poorly even after our interven-
tion. We enlisted the services of an 
optometrist, who conducted proper 
assessments and then prescribed 
spectacles to [some of] the learn-
ers, which we then purchased,” said 
Nyati. 

Rodney Makube, responsible for 
the project in the Fezile Dabi dis-
trict, said teacher training is equally 

vital. He said the training focuses on 
areas including curriculum devel-
opment to help improve teachers’ 
understanding of content and com-
pliance with the new curriculum 
requirements, sharpening their 
teaching methodology and enhanc-
ing the quality of assessment. 
“We also cover governance and 
leadership themes, which include 
aspects such as monitoring, policy 
implementation, coaching and 
mentoring.”

Thabatha said the learners who 
were given spectacles have shown a 
marked improvement in their per-
formance. “Last year seven of the 
learners received awards for excel-
lence in various subjects. Most of 

them now participate in a variety 
of activities they never took part 
in before. The teachers thought 
they were not serious about their 
schoolwork.”

At the moment over 200 schools 
and 227 514 learners in the two 
districts have benefitted from the 
incentivised infrastructure pro-
jects. Late last year, three schools in 
Thaba Nchu were handed their pro-
jects: Strydom Secondary received 
a life and physical science labora-
tory; Ntemoseng High unveiled a 
media centre and a natural science 
laboratory; and a library opened 
at Setjhaba se Maketse Combined 
School.

*Not his real name.

Spectacles have 
made a world 
of difference to 
struggling learners 
at a Free State 
school

Nyati said schools that 
perform well receive 
maths and science 
laboratories, library, 
media and computer 
centres and an 
administration block

Poor eyesight can have a negative impact on learner 
performance. Photo: Mario Anzuoni / Reuters

Parents should regularly monitor their children’s internet use. Photo: Jorge Silva / Reuters
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